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At Mengham Junior School, we strive to be: 

• Successful learners 

• Healthy and confident individuals 

• Responsible members of the community 

 

Overview 

We are an inclusive school where the needs of all learners are met within a caring and stimulating 

environment.  We aim to inspire lifelong learners and prepare our children for the future.  Our 

curriculum, underpinned by our aims, values and the national curriculum is engaging and exciting. 

There is a purposeful approach to learning, with carefully planned learning journeys and regular 

assessment designed to move learning forwards. 

Our curriculum is designed to ensure that all children are able to succeed in their learning.  

Teachers use a range of teaching approaches to ensure children are engaged and make progress 

based on their starting points. We closely monitor pupils’ progress within lessons and over the 

course of a unit of work, adjusting lessons and units based on continuous feedback and 

assessment.  Children are given opportunities to work collaboratively and independently. We 

share child friendly learning objectives in all lessons with the children and these are supported by 

clear “steps for success” which show the children what they need to do in lessons in order to be 

successful.  These also support provide a framework for feedback. 

Our children are taught key skills and knowledge through meaningful units of work. For foundation 

subjects, subject leaders plan learning journeys to be adapted by the needs of the pupils in their 

classes.  Core subjects (maths, reading and writing) are planned by year groups. 

We aim to ensure the same rich opportunities are provided for all, including visits and trips which 

are planned to enhance the curriculum.   

We are committed to ensuring we understand pupils’ barriers to learning in order that children be 

supported as effectively as possible to access the curriculum and make progress.   

Our teaching and learning guidelines have been written in accordance with the National 
Curriculum, Hampshire subject specific documents, teacher standards and Hampshire’s Ordinarily 
Available Provision and SEND Support Guidance. 

 

We are committed to providing:  

• A safe, caring and inclusive learning environment 

• Enjoyable learning experiences 

• A stimulating, challenging and up-to-date curriculum 

• An understanding of fundamental British Values 

• Opportunities for Spiritual, Moral, Social, and Cultural development 

• Opportunities to develop confidence and healthy lifestyles 

• Encouragement and support for children to be successful learners and make excellent 

progress 

http://menghamjunior.co.uk/uploads/Policies/Assessment%20Guidelines%202014.pdf


 

A high-quality learning environment is important to us and we will achieve this by: 

• Using high-quality resources and experiences 

• Having clear and consistently high expectations of behaviour for learning 

• Respecting the rights of every member of the school, whilst teaching children they have 

responsibilities too 

• Using the local environment as a rich and relevant resource 

• Teaching children to develop effective oracy skills 

• Exploring key ideas through purposeful discussion 

• Maintaining positive, respectful, safe and focused learning environments 

We will develop lifelong learning by: 

• Encouraging children to be resilient when faced with new and challenging experiences 

• Providing purposeful feedback that helps support metacognition and reflection  

• Involving families in the education of their children 

• Encouraging pupil voice 

Effective teaching will be achieved by: 

• Reflecting collaboratively on our practice  

• Adapting our teaching to meet the needs of each group of learners 

• Providing high quality professional development from internal and external professionals 

based on theory, research and latest local and national initiatives 

• Regular monitoring of the implementation and impact of this policy 

• A robust school improvement plan (SIP) focused on current and emerging needs 

 
 

Teaching and Learning Guidelines  
 
The school has a number of non-negotiables employed to achieve high standards in teaching and 
learning and support consistency across the school.  These are monitored through drop-ins, book 
quality assurances and lesson observations. 

 
 

Non-Negotiables for Teaching Staff 
 

• Year group teachers will meet before the end of each half term to discuss and create 
medium term plans for reading, writing and maths.  This will allow for communication 
regarding any assessment data to be considered. 

• Guided groups may be used to address gaps or misconceptions and be planned by 
individual teachers.   

• Targets may address individual needs.  These will relate to gaps or errors and be designed 
to move learning forwards.  If a target is identified it will be added to a card at the back of 
children’s writing books. 

• Teachers will hold children to account for presentation in books. 

• Teachers will ensure the front of books are stickered. 

• Subject leaders will provide examples of how work should be set out in books for reading, 
writing and maths.   

• All marking will be carried out in black pen.  HLTAs covering classes will add their initials to 
the margin next the date. Handwriting expectations must be modelled in marking. 

• Work must be completed to a high standard and children held to account.  



 

• Lessons will each have a learning objective and success criteria.  Children will write titles 
into their books.  Success criteria (steps to success) must be provided for children on 
flipcharts and shared in discussion with children so they understand how to achieve a 
learning objective. Other quality of concepts may also be used so children are clear what is 
expected of them by the end of the lesson (e.g. pre-made examples, WAGOLLS, videos, 
pictures, diagrams, work from previous years). 
 
 

 
 

Non-Negotiables for Children 
 

Progression in these may be seen as children progress through the key stage.  These may be 
adapted for children with SEND at the discretion of the class teacher. 
 
Expectations are shared and modelled by the class teacher, reviewed with children regularly and 
monitored during book quality assurances. 
 
 
These non-negotiables are as follows: 
 

• All children begin the year writing with a pencil.  This is in order to establish (re-establish) 
expectations for handwriting and presentation in books.  Once children have met the 
school’s expectations for joined handwriting, they will be awarded a pen that they can use 
in all books (except for maths books).  Handwriting will continue to be monitored for 
consistency and a fountain pen may be awarded for continued improvement to handwriting.  
Handwriting pens may be removed if children do not continue to meet handwriting 
expectations. 

 

• Children will write the date on the second line of a new page for each new piece of learning.  
In all books, this will be the short date (DD/MM/YYYY) except for writing books where the 
long date will be written (day, number, month, year).  All dates will be underlined with a 
pencil and ruler. 

 

• Titles (focused on the learning content for the lesson) will be written on the fourth line.  
Titles will be underlined with a pencil and ruler. 

 

• Children’s editing will be carried out in a red pen or the pen/pencil they write in.  Rubbers 
will not be used, and children are expected to put one single line through, or a small cross 
next to, a mistake.  For extended pieces of writing, a flap of paper will be used and stuck on 
top of the work that has been edited so before and after learning can be viewed. 

 

• In maths, children will use one square per digit/per symbol.  Decimal points will be placed in 
the middle of a line between two squares. 

 
 
 
 
 
 
 
 
 



 

Reading Expectations 
 

We use the following resources to support our planning: 

• The National Curriculum 

• Hampshire Comprehension Toolkit 

• Hampshire Assessment Model Documents 
 
 

Our reading curriculum is designed to engage children a love of reading and develop key reading 
skills. 
 

• As a school we have agreed the following: 
 

Learning 
Journeys 

• Units will start with a front cover (to include a picture of the text and author) 

• Learning journeys will include lots of opportunities for reading fluently. 

• Vocabulary and its definitions should be discussed and displayed on the 
learning walls for reference. 

• Opportunities to develop oracy skills and vocabulary will be planned into each 
unit 

• Rich discussion and book talk lessons will feature in each unit. This could be 
done through ‘big questions’ or ‘read aloud, think aloud’ style activities.  This 
may mean that not all learning is recorded in books.  Collaborative pieces may 
be displayed on learning walls for reference. 
 

Delivery • Children will be taught to text mark using a consistent whole school approach. 

• Teachers will use the Hampshire Comprehension Toolkit to support 
questioning and teaching of reading domains  

• Response examples/stems may be modelled under the visualizer to support 
the quality of concept. 

• Teachers should model fluency  
 

Challenge 
and 
support 

• Challenges must be evident within a unit for children to demonstrate deeper 
thinking.  

• Each child who is working towards ARE or off track in relation to key stage 1 
starting points will have at least one guided group per week. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Writing Expectations 
 

We use the following resources to support our planning: 

• The National Curriculum 

• Hampshire learning journey guidance 

• Hampshire curriculum priorities  
 

Our writing curriculum is designed to engage a love of writing and to develop key writing priorities.  
 

Learning 
Journeys 

• Medium term plans will be created prior to the unit with a focus on moving the 
learning forward from starting points towards a clearly planned writing outcome 
that will demonstrate identifiable progress. 

• The curriculum priorities will be identified prior to the unit and outlined on the 
medium-term plan. 

• Units will have a front cover to introduce the genre and identify the audience, 

context and purpose for the writing unit. 

Delivery • The first ten minutes of each lesson will focus on providing feedback based on 
prior learning and children having the opportunity to action any marking or 
feedback.  

• Individual next steps, or addressed misconceptions/gaps, will be added to cards 
at the back of books. Children will be expected to have the cards clearly visible 
so they can check and action individual targets each lesson. These will become 
non-negotiable expectations once taught and secured. 

• Curriculum priorities will be taught to all children in the class unless they are 
following a separate curriculum. Identified curriculum priorities will be included in 
WAGOLLS and shared writes to ensure children are exposed to clear examples. 

• At the start of the unit, children will have opportunities to stimulate and generate 
to fully immerse them in the text type. This will include high quality language 
work and oracy. In addition, it may include opportunities for shared reading of the 
WAGOLL text and site of application writing. 

• The next phase will involve capturing, sifting and sorting ideas. This will be a 
further opportunity to teach children the identified curriculum priorities at 
sentence level before moving on to paragraph work. Feedback is essential to 
ensure children are able to demonstrate the key learning in their writing. 

• The final phase of writing allows children the opportunity to create, refine and 
evaluate. Children will apply their learning to an extended piece of writing. 
Feedback and marking will focus on the curriculum priorities in order to move the 
writing forward and children will have the opportunity to edit and refine following 
this process. It may also include opportunities to evaluate, publish and to 
perform where appropriate (see Planning Effective Learning Journeys for further 
guidance). 

 
 

 
 



 

Challenge 
and 
support 

• Children will be given the opportunity to develop mastery of skills and knowledge 
through the unit. This might be through applying taught skills to a different genre 
or adaptations made to the learning journey to allow more independence. 

• Children who are not on track for writing will be supported through individual 
targets, in class teacher support and scaffolding to ensure independent success.  

Spellings 

 

• Each year group has an overview for when rules will be taught.  Rules will be taught weekly 

(Friday preferably) and then revisited daily. Writing lessons will start with 5 minutes of taught 

spelling work to ensure children are able to make clear progress in spellings.  

• Children will be tested on a Thursday. 

• Gaps will be addressed in sessions identified on the overview. 

• Spelling practise will take place in spelling books.  Teachers should monitor children practising 

to ensure correct spellings are used and children are not practising incorrectly spelt words. 

• Gaps will be addressed in writing and in spelling sessions towards the end of the term 

• Weekly rules and examples must be added to the learning wall (Y3/4 5//6 words, phonics 

maths, regularly misspelt words) 

• Identified children with a particular weakness in spellings will receive precision spelling support 

each week 

Handwriting  
 

• Handwriting to be taught for 5 minutes each day.  

• Children identified as having handwriting weaknesses will be part of a focus group and 
follow the ‘S factors’ progression  

 

 
• Once children have secured the ‘S factors’ progression, they will practice using the 

progressive handwriting cards 

• High expectations for handwriting in all books is a non-negotiable  



 

Maths 
 
 

Units are planned using the Hampshire scheme of learning and adapted to fit the children’s needs. 
The units follow a spiral approach, where the children build upon and deepen their knowledge 
throughout the year using a variety of tasks.  
 

Planning Delivery After 

• Units are planned using the 
Hampshire scheme of 
learning spiral approach and 
are adapted to fit the 
children’s needs. 

• Medium-term plans will follow 
the ‘S’ style approach and 
these are to be saved into 
your unit folders. 

• Daily plans should follow the 
task variation format and 
include planning tool children.  

• Task variation must be used 
to ensure all children are 
deepening their 
understanding of that 
objective (one question/task 
and adapted for each 
attainment group) 

• Faded scaffolds planned to 
support OT/WT to make 
progress 

• Lessons include an intelligent 
practice task, securing 
understanding tasks and 
deeper thinking tasks 

• Provide a diverse range of 
tasks (mixed use of layout, 
design and language) in 
fluency and problem-solving, 
which allows for reasoning to 
develop 

• All children are supported to 
access reasoning and 
problem-solving tasks 

• Across the week (following 
whole school time table), and 
evidenced in books: years 3, 4 
and 5 complete three recall 
tasks from previous year 
groups/units; two times table 
sessions, following the 
progression document and 
AfL 

• Year 5, to replace times tables 
teaching in Spring with 
arithmetic teaching 

• Year 6 to complete daily recall 
tasks and daily arithmetic 
teaching 

• Daily counting 

• Guided groups should take 
place every lesson for children 
who are not meeting age 
related expectations and/or for 
those who have not made 
progress in line with key stage 
1 data. 

• Key facts for domains (e.g. 
key facts of measure) must be 
taught and referred to in 
lessons 

• Efficient methods should be 
modelled and used when 
using the four operations 

• The use of key vocabulary to 
be discussed throughout the 
unit shared on 
flipcharts/learning walls 

• Encourage self-assessment 
with marking station 

 

• Hot tasks used to 
adapt next unit revisit 
and or complete 
boosting before the 
next unit.  

• Boosting to take place 
to fill any gaps 

 
 
 
 
 

 
 

 



 

SEND 
 

The needs of children with SEND will be identified and planned for where needed primarily by the 
class teacher.  Adaptations to the learning environment, resources and curriculum may be 
required in order to support inclusivity and support pupils’ needs, enabling them to make progress 
from their starting points.   
 
Teachers should plan for children who are working 2 years below their age group with the support 
of the Hampshire Planning Document and learning contexts (or maths domains) should be in line 
with the cohort where possible. 
 
Children with SEND will be taught by their class teachers and supported by TAs where allocated, 
in the classroom, unless there is a clear need to be taught elsewhere (such as a guided group or 
intervention).     
 
Additional opportunities for overlearning may be required by some children in order to consolidate 
skills and knowledge. 
 
Learning plans will be created for children where Cognition and Learning is an identified area of 
need and used to support planning and identify interventions. 
 
Interventions will be planned with the support of the SENCo, and will be timetabled to avoid 
children regularly missing lessons. 
 
Any regular need for children to be taught outside a classroom will be decided in consultation with 
the parents and SENCo and reviewed regularly. 
 
 

Foundation Units 
 

Foundation units are planned alongside the National Curriculum and Hampshire schemes of 
learning and are adapted to fit the children’s needs and the school’s location, cohort and values. 
The units follow a spiral approach, where the children build upon and deepen their knowledge 
throughout the key stage  

 
At the start of a new unit, children are provided with a unit overview which is discussed with the 
children and stuck into their books. This outlines the key skills, knowledge and necessary 
vocabulary they will be covering. Underneath this, a retention and recall task is completed by the 
children to assess their retention and understanding from previous units which should then be 
used as AFL by the class teacher to make any necessary adaptions to the upcoming unit.  
 
At the end of each unit is a teacher/self-assessment grid for children to record their reflections on 
their own progress as they move through the unit. Teachers will add their own assessments to this 
sheet when the unit is complete.  
 
Feedback should be provided throughout the lesson by the class teacher.  Any whole class, or 
‘group’ misconceptions/errors should be addressed where possible in the lesson, or future lessons 
adapted to address these. Books will be checked regularly during a unit with written feedback 
given where necessary to address basic misconceptions. Work should be initialed by a covering 
HLTA to show it has been seen. Comments related to skills, demonstration of knowledge or 
presentation may be given. 
 

 



 

The Learning Environment 
 

Our classrooms will be kept organised and tidy in order to support safety, learning and 
independence. 
 
Displays and Learning Walls 

 
We recognise that some learners can find some environments overstimulating.  For this reason, 
our classroom displays will be used as learning tools to support learning and will be backed in 
pastel paper.  Each classroom has (at a minimum) a learning wall for maths, writing, reading and 
spelling.   
 
These walls are used to support the learning for a series of lessons/a unit of work and capture 
learning from lessons, examples of best practice, key vocabulary and other information/ideas that 
can be used to support the children’s learning. Children should be guided to use these walls as a 
learning resource.  Content of the walls will be changed frequently to support the learning taking 
place at the time. 
 
Other items on display in the classroom should be minimal and purposeful to avoid over 
stimulation and distraction for children. 
 
Displays in the communal areas of the school will be used by subject leaders to model content/key 
skills/knowledge of the subject or stimulate thinking.  They may also be used to display children’s 
work.  Children’s work should be backed neatly and children’s names should be evident if 
applicable. 
 
Flipcharts (IWB) 

 
Flipcharts must have the date, learning objective and title to be written in books (underlined as 
above).  Titles will be identified on planning documents to ensure consistency across year groups.  
Backgrounds will be kept free from unnecessary stimuli in order to reduce visual stress. 
 
Resources 
Resources will be prepared in advance and where needed, copies of flipcharts etc. may be 
provided for individual learners. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Marking and Assessment 
 

Our approach to marking and assessment is based on research and findings from the Education 
Endowment Foundation. 

 

 
 

Assessment at Mengham Junior School is at the heart of our teaching and learning. It allows 
teachers to identify misconceptions and errors and move learning forward effectively.  By 
assessing formatively and summatively, we are able to plan appropriately, respond to individual 
and group needs and ultimately support children in making good progress from their starting 
points.   
 
Meaningful tracking of pupils towards end of key stage expectations, helps us to identify strengths 
and areas for development in and across classes, groups and cohorts.   
 
Teachers are regularly supported to carry out accurate assessment.  Data from termly pupil 
progress meetings and data entries are shared with the Full Governing Body each term. 
 
 
Achieving Consistency 
Consistency in assessment is important for a number of reasons: 
 

• It helps ensure that gaps and misconceptions are addressed promptly and appropriately. 

• It helps provide accurate and comparable data across classes, year groups, and subjects. 

• It helps identify trends in pupil performance over time. 

• It supports the early identification of pupils who need additional support or challenge. 

• It enables teachers to plan effectively based on consistent evidence of pupil understanding. 

• It provides dependable information for reporting to parents, governors, and external bodies 

(e.g. the local authority and Ofsted). 

In order to achieve consistency, we will ensure the following: 



 

➢ Any feedback, whether verbal or written, should be purposeful and designed to support 
moving learning forward.   

➢ Errors and misconceptions will be addressed in a timely manner.  Pinks may be used to 
support identification of areas for development.  Green highlighters can be used to 
celebrate where children have been successful.  

➢ Children will be provided with opportunities each lesson to respond to feedback. 
➢ Moderation of reading, writing and maths judgments takes place each term within school 

with the support of the senior leadership team.  Standardisation documents are used to 
support this process. 

➢ Through working collaboratively with other schools, we can compare our performance but 
also identify common themes and share good practice. 

➢ Assessment criteria is derived from the National Curriculum and Hampshire assessment 
frameworks. 

➢ The attainment of each pupil is assessed against all the relevant criteria at the end of each 
term. 

➢ Teachers will maintain class mark books to track and monitor progress across all subjects. 
➢ Share books at professional development meetings  

 
 

Our approach to assessment (reading, writing and maths) 

 

➢ The main purpose of assessment in our school is to help teachers plan appropriate learning 
journeys based on cohort/group and individual needs. 

➢ Our approach to assessment is purposeful and not onerous. 
➢ We triangulate our formative (day-to-day) assessments with summative assessments (e.g. 

end of unit/term assessments) to provide greater accuracy and to help identify any 
additional needs (such as difficulty accessing tests). 

➢ Formative assessment consists of questioning, observation, pupil conferencing, marking 
and discussions) and takes place throughout the day. 

➢ Summative assessments are used in maths and in reading termly (the school uses 
Testbase materials for these).   

➢ We also track progress through Times Tables Rock Stars and Accelerated Reader.   
➢ Additional summative tools are used with discretion to track progress where specific 

learning needs are identified (such as the Vernon’s Spelling Test, the Salford Reading Test 
and Dyslexia Gold). 

 
 
 
Our approach to assessment (foundation subjects) 

➢ Assessment consists of questioning, observation, looking through books, recall tasks, 
formative assessments and summative assessments (quizzes) at the end of each unit. 

➢ Through working collaboratively with other schools and subject leaders, we can compare 
our performance but also identify common themes and share good practice. 

➢ Assessment criteria is derived from the National Curriculum, Hampshire assessment 
frameworks and Ofsted subject reviews. 

➢ The attainment of each pupil is assessed against all the relevant criteria at the end of each 
unit alongside the class teacher’s judgement  

 
 
External Moderation 

➢ Assessment judgements in year 6 are moderated by colleagues in school and by 
colleagues in other schools to make sure our assessments are reliable and valid.  We 



 

ensure at least one year 6 teacher each year attends the standardisation training made 
available by the Hampshire Inspector and Advisory Team.  

➢ Our maths and English leads may employ the support of HIAS teams to validate teacher 
assessments during the year. 

➢ Moderation throughout the year of reading, writing and maths with cluster schools may take 
place. 

➢ We may also moderate with our feeder infant and secondary schools during the summer 
term. 

 
 

Pupil Progress Meetings 
 
We have four data entry points planned across the year, described as milestones. 
These are opportunities for teachers to ‘stop and think’, drawing together the day to day 
assessments that have been undertaken over the previous 2-3 months. Teachers will assess how 
well children demonstrate their understanding at three different levels of proficiency, working as an 
apprentice by the first milestone it is assessed; sufficiently competent by the second milestone; 
and as an expert by the third or fourth milestone. By the end of the year all children are expected 
to be working as an expert in virtually all objectives. The children will be deemed to be working at 
Age Related Expectations (ARE) if they are assessed as expert/competent at the end of the year 
in all of the NAHT Key Performance Indicators. They are deemed to be ‘on track’ for ARE at the 
key milestones as long as they are demonstrating the expected proficiency for each objectives in 
each of the phases.   

 
 

Teachers are able to use professional judgement if they believe that a child is not sufficiently 

secure at the expected level of proficiency in a domain to classify the child as ‘close to’. This 

means that whatever gap is assessed it can be closed by the next milestone as well as the 

expected deepening of understanding of all other objectives. A child cannot be deemed to be 

‘close to’ at two concurrent milestones. 

Those children not on track at each milestone will be discussed in detail at pupil progress 

meetings.   

Teachers will come to meetings with key information in order to support discussions about gaps in 

attainment and how those gaps will be addressed before the next milestone. 

Key documents to support this process are as follows and these should be brought to each pupil 

progress meeting: 

• Curriculum coverage documents (objectives covered highlighted). 

• Mark books  

• Heat maps 



 

• Summative assessment data 

• Completed pupil progress documents (with individual gaps from curriculum documents 
identified) 

• The books of identified targeted children. 
 

 
 
 



 

Mengham Junior School Assessment, Recording 

and Reporting Cycle 
 

 

 Daily Weekly Pre-unit 
assessment 

End of unit 
assessment 

Termly SEN 

Assessment Assessment for 
learning (AfL) 
within the lesson 
or after 
 
 

Spelling test  
Times tables 
Rock Stars  
 
Home learning 
logs checked 
and signed 
 
 
 

Previous hot 
writes  
 
Maths- Cold 
task and  
Hampshire 
planning tool 
pupil conference 
where needed 
 
Foundation- on 
sheets in the 
children’s book. 

Writing - hot 
writes alongside 
any other pieces 
of independent 
writing 
 
Maths- Hot task 
 
Assessment 
regarding key 
skills and 
knowledge 
identified by 
subject leaders 
 

Termly pupil 
progress for 
children OT/WT 
at 4 milestones 
(Nov, Feb, April, 
June)  
 
Accelerated 
Reader Star 
assessment 
 
Moderation of 
core subjects in 
relation to 
assessment 
milestones. 

Each term: 
Specific 
interventions pre 
and post.  
 
Termly pre and 
post ELSA 
needs 
assessment 

Recording 
 

Annotations 
may be made to 
planning for 
reference 

Mark books 
completed for 
spelling 
 
Home learning 
completion 
 

Identification of 
gaps may be 
added to 
medium term 
plans for 
reference. 

Mark books 
completed at the 
end of a unit 

Pupil progress 
planners 
updated termly. 
 
Core subject 
data added to 
Arbor 
 
Venn diagram 
and snapshot 
updated 

Half termly 
tracking 
documents 
completed 
 



 

To parents To governors 

Each day at the end of the day where needed 
 
Individual meetings are recorded on CPOMs as appropriate (if 
the meeting was specifically regarding academic information) 
 
Parents have the chance to view and discuss their children’s 
learning at parents’ evening twice a year 
 
End of year reports - Summer 2 

Headteacher will report to governors on progression and 
attainment each half term through headteachers’ report termly. 
 
 
 
 

 

 

 

 


